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e The OPS includes three different practice-based Research Question Main Data Sources Data Analysis Approach * Advance knowledge about how to
learning activities focused on supporting preservice In what ways does the enacted | Pre/post measures for PSTs include: * Examine evidence of productively develop and deploy mixed-
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engage students in argumentatlon. noticing skills, beliefs about Teaching (TBEST]] * Examine changes between these novel a roachgs and how specific
content instruction and their « Survey on PSTs perceptions of preparedness to teach and their pre/post timepoints in PSTS’ textual f I::p " f p|
T . - preparedness to teach, and understanding of argumentation and discussion beliefs, perception, and contextual 1actors may make particular
OPS ACtIVIty #1: Focused Practice Spaces (FPS) understanding of argumentation | * Background questionnaire (pre only) understanding of use cases more or less productive
*Focuses on 1-2 teaching skills SO E argumentation and discussion * Produce empirically and theoretically
*Involves Or)e-On_One chat” with Across a diverse set of educator | For P5Ts (during OPS implementation): * Build descriptive accounts of TE grounded design prInCIPleS and heUF.IS.tI.CS
student F)I' involves teacher preparation program contexts, | * Audio/video recordings and/or logs of chats from OPS activity use cases based on full OPS for these types of practlce-based activities
respondlng to app-based how do teacher educators (TEs) 525510N5 implementation to Support PST |earning
simulation use and adapt the OPS to « Artifacts from preparation and debrief/reflection activities * Examine patterns and . A
Facilitates repeated practice address the needs of their P5Ts | * Task survey responses about each completed cycle of enactment generalizability of TE use cases Gepgrate set of practlce bas_ed task
within their settings and meet to identify emergent best activities for use and adaptatlon
OPS Activity #92- Avatar-Based Simulations (ABS) challengfez within a post- | For TEs {dur_i_ng OPS irnpl_nr_hfn_entatir:_rn}: practices generiallyf and within * Direct impact on up to 400 PSTs and up to
pandemic teacher education * Logs detailing class activities/assignments used to support OPS specific constraints and/or 20 TEs across multiple institutions
. : : . landscape? * Observation notes from preparation and debrief/reflection activities contexts
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Tkllllsd | 5 TE support materials PI"OJ ect Team
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