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Background

Across the nation, many school districts are
experiencing rapid expansion in the enrollment of
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Study Framework: Learning Lab Cycles

Preliminary Outcomes

The professional learning model includes three Learning Lab cycles,
each aligned with a specific science or engineering practice (SEP)-- one

We have just completed the first year of this project
and preliminary analyses show the following thus far:
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project will address this issue by developing and
testing a model of professional learning for high
school teachers that embeds the Instructional
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engage in a specific standards-aligned task, aligned with the identified
SEP. Instructional coaches will debrief and reflect with educators "¢ Reflecion Log3 e Reflection Log 5
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Conversation (IC) pedagogy within NGSS-standards-
aligned lessons grounded in scientific and engineering
practices (SEPs).

Under this model, high school science teachers will

collaborate with high school ESOL teachers to:

e Co-develop linguistically-sustaining instructional
materials that provide students with intentionally

Learning Lab, the high school teachers will reflect on the

implementation feedback to co-design improved task cards based on a

different science standard.

Study Methods
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