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Project Overview Conceptual Tools and Activity Structures Constructs Mediate Classroom Dialogue: Penumbra of Possibilities
Construct-centered assessments Professional Learning Community Where is zero on this line?
Construct-centered assessments can inform efforts to support learning Learning labs: The teacher had measured a line segment drawn on a paper with 5 paper clips. The class was
across grades K-5. This project aims to create and test a novel considering how to label the measure on the line.
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As the classroom conversation continued, other observing teachers “paused” the conversation to

(1) to provide ongoing, instructionally productive evidence to teachers clarify where zero should be.

about student learning; and Constructs & Lessons
(2) to link delj}se information from student work.products, C:Iassroom Curriculum materials include constructs that articulate a lexicon of

conversations, and formative assessments with summative development (in narrative and tabular forms), and lessons that reify

assessments in new models that generate robust estimates of the instructional support. Zero as measure of lengths not yet measured,

growth of student learning. signifying a measure-in-waiting
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Formative assessments: The lessons include FA items and guides for
follow-up classroom conversations.
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discrete motion

Summative assessments: ltems are designed to be consistent with
continuous motion performances described by the measurement constructs.

Linking Across Multiple Forms of Construct-centered Assessments

Change: A classroom view Change: A blended view

This heat map shows observations aggregated across all students in several first-grade The graph below shows the correlation between

classrooms. The visualization was directed to a teacher question about whether 2-split classroom-generated and summative evidence of

unit iteration could be made accessible to most of their children. learning. The correlation between the two is 0.79.
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