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PROJECT RATIONALE & GOALS

® The teacher candidate (TC) - mentor teacher (MT)
relationship is typically framed as a novice-expert
relationship; the MT is expected to “apprentice” the TC
into established ways of teaching.

e However, learning to enact more equitable mathematics
instruction entails disrupting “business as usual.” It
entails ongoing, collective endeavor for all math
teachers, novice and experienced.

c 0 I-EA R N I N G CURRENT QUESTIONS TO REFINE OUR THEORY
1. What’s the work of equity-oriented teaching that we

MATH TEACHlNG PROJECT WE ARE HERE are trying to impact?

2. What is the same and/or different about the goals for
learning about equity-oriented math instruction for
mentor teacher and teacher candidate?

3. What consistencies and variation can there be within
dyads’ learning to still be considered co-learning of
equity-oriented math instruction?

4. What is especially impactful about in-the-moment
work? What’s useful about not-in-the-moment work?

Year 2: Design & Testing Year 3: Design & Test¥ig Year 4: Design & Testing
Cycle 1 Cycle 2 Cycle 3
Co-Noticing to Co-Learn Co-Noticing to Co-'Zearn Co-Noticing to Co-Learn

-» Our project is developing and studying Collaborative In a Single Site In Three Sitgs “At Scale”
Learning Structures to support mathematics teacher ‘
candidates (TCs) and mentor teachers (MTs) to

collaboratively learn from and with one another in the

moment of teaching as they co-notice, interpret, and make - | SELECTED LEARNINGS FROM PRELIMINARY
equity-oriented decisions. ~ Interruption & | Co-Learning ANALYSES

Year 1: Initial Theory
Development

' - : : Discourse Patterns . o
RESEARCH QUESTIONS Lea[ggr%iﬁgCo | [S)lsruptrltog to Prrwiyefiing ° Rathe‘: t.h?n askmgttecj;\tchers to confet: in ?.u.rlcl)l;s or
1. How do teacher candidates (TCs) and mentor teachers “In-the-Moment’ U'\FIDP(? L LO- & Support for All | uncertain® momen .S',I se.erns morg e,ne Icial for |
(MTs) co-learn equity-oriented math instruction oticing Tool Users teachgrs to confer in ‘decision-making’ moments while
(EOMT)? teaching.

e Co-noticing with intention and across time can support
| | dyads’ co-learning about equity-oriented math
Math Studio - instruction, specifically related to participation patterns

a. What vision, stances, and understandings of equity,
justification and generalization does each teacher
develop during their time together?

. : : D Year-Long Methods and leveraging individual students’ strengths.
b. How does e.ach teacher’s V|5|9n, stange, and. | Eqmty-One_ntgd Teaching (o R S e Structured opportunities embedded in the CLS support
uno!er§tand|ngs of mathematics teaching shift during Student Thinking &. Idgas Math Studio Semester-Long Methods Variety of Methods, richer professional learning for teacher dyads by
their time together? Related to Generalization Year-Long Methods Course & Targeted Field Practicum, & Student interrupting existing norms which narrowly position
2. In what ways does the tool, and its specific design & Justification Course & Practicum Experience Teaching Settings MTs as “experts” and TCs as “novices”, while leveraging

characteristic(s), support and/or inhibit TCs and MTs in
co-learning?

the perspectives, insights, and assets of both teachers.
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