CHALK
COACHING

Coaching to Help Activate Learning
for Kids

Caroline Christopher
Vanderbilt University



What determines

Free pre- K Strong early gains, but ‘ﬂ me e
U A L I TY long-term questions —
Universal, free preschool in Tulsa, Okla., has produced results

attracting national attention, and could be a blueprint for Seattle. But

after 16 years the long-term outcomes raise almost as many

for young children?

There is a breadth of literature on the benefits of
quality programming

BUT quality is defined in differently and is often
. _ i (3:07)
d|ff|CUIt tO measure ObJeCt|Ve|y Education Lab: Tulsa's Publicly-Funded Preschool

By Claudia Rowe

Seattle Times staff reporter

TULSA, Okla. —

In one of the most fiscally conservative states in
the country, a place where politicians cry
“socialism!” at the mere mention of government in
family life, lawmakers have for 16 years supported




RESEARCHING

QUALITY

From 2014-2018, we partnered with a local school
system to begin a data driven process with 1,586
children in 26 classrooms to determine the markers of
classroom quality that specifically relate to improved
academic and self-regulation outcomes.

We not only were able to identify 8 such classroom

practices, but also replicate their importance across
different classrooms and grade levels (Farran et al.,

2019; Christopher & Farran, 2021).

In 2019, we added a ninth practice, Improving the
Quality of Literacy Instruction, as it became a priority
in our state.




WE EMBARKED ON A JOURNEY a
TO BUILD A TOOL THAT WOULD
PROVIDE

MEANINGFUL OUTPUT
LINKED TO COACHING
STRATEGIES

Using the findings from this partnership, we set out to
translate our research into a web-based that allows
coaches, teachers, and school system administrators to
collect data on practices that benefit children.

Our approach is curriculum agnostic and can be used in
any early childhood setting.



Our tool helps coaches collect data
on practices that operationalized
through specific, observable teacher
and student behaviors.

Operationalizing Quality
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COLLECT
DATA

THAT’S
MEANINGFUL
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2.
USE
DATA

TO DRIVE
DECISIONS
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SUMMARY DETAILS TRENDS
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WHERE WE’'RE

Pilot study in Dayton
HEADING
conducting independent

evaluation
App development

began using
student coders
August 2018

2021-22 AY

Completed
remaining
practices

Summer 2022

Project Start Added

Literacy
practice

June 2019 -
June 2021

Summer 2019
Fully available to
Schools already

waiting!

15t 4 of the 8
practices built out

May 2019

Disseminate to
larger Audiences
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